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Instructional plans include: 

 Measurable and explicit goals 
aligned to state content standards; 

 Activities, materials, and 
assessments that: 

- are aligned to state standards. 
- are sequenced from basic to 

complex. 
- build on prior student knowledge, 

are relevant to students’ lives, and 
integrate other disciplines. 

- provide appropriate time for 
student work, student reflection 
and lesson and unit closure; 

 evidence that plan is appropriate 
for the age, knowledge, and 
interests of all learners and; 

 evidence that plan provides 
regular opportunities to 
accommodate individual student 
needs. 

 

Instructional  plans include: 

 goals aligned to state content 
standards; 

 activities, materials, and 
assessments that: 

- are aligned to state standards. 
- are sequenced from basic to 

complex. 
- build on prior student knowledge. 
- provide appropriate time for 

student work, and lesson and unit 
closure; 

 evidence that plan is appropriate 
for the age, knowledge, and 
interests of most learners, and;  

 evidence that the plan provides 
some opportunities to 
accommodate individual student 
needs. 

Instructional plans include: 

 few goals aligned to state content 
standards 

 activities, materials, and 
assessments that: 

- are rarely aligned to state 
standards. 

- Are rarely logically sequenced. 
- Rarely build on prior time for 

student knowledge. 
- Inconsistently provide time for 

student work, and lesson and unit 
closure. 

 Little evidence that the plan is 
appropriate for the age, 
knowledge, or interests of the 
learners and; 

 Little evidence that the plan 
provides some opportunities to 
accommodate individual student 
needs. 
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 All learning objectives and state 
content standards are explicitly 
communicated. 

 Sub-objectives are aligned and 
logically sequenced to the lesson’s 
major objective. 

 Learning objectives are: (a) 
consistently connected to what 
students have previously learned, 
(b) know from life experiences, 
and (c) integrated with other 
disciplines. 

 Expectations for student 
performance are clear, 
demanding, and high. 

 State standards are displayed and 
referenced throughout the lesson. 

 There is evidence that most 
students demonstrate mastery of 
the objective. 

 

 Most learning objectives and state 
content standards are 
communicated. 

 Sub-objectives are mostly aligned 
to the lesson’s major objective. 

 Learning objectives are connected 
to what students have previously 
learned. 

 Expectations for student 
performance are clear. 

 State standards are displayed. 

 There is evidence that most 
students demonstrate mastery of 
the objective. 

 Few learning objectives and state 
content standards are 
communicated. 

 Sub-objectives are inconsistently 
aligned to the lesson’s major 
objective. 

 Learning objectives are rarely 
connected to what students have 
previously learned. 

 Expectations for student 
performance are vague. 

 State standards are displayed. 

 There is evidence that few students 
demonstrate mastery of the 
objective. 
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Presentation of content always includes: 

 Visuals that establish the purpose 
of the lesson, preview the 
organization of the lesson, and 
include internal summaries of the 
lesson; 

 Examples, illustrations, analogies, 
and labels for new concepts and 
ideas; 

 Modeling by the teacher to 
demonstrate his or her 
performance expectations; 

 Concise communication; 

 Logical sequencing and 
segmenting; 

 All essential information and; 

 No irrelevant, confusing, or 
nonessential information. 

 

Presentation of content most of the time 
includes: 

 Visuals that establish the purpose 
of the lesson, preview the 
organization of the lesson, and 
include internal summaries of the 
lesson; 

 Examples, illustrations, analogies, 
and labels for new concepts and 
ideas; 

 Modeling by the teacher to 
demonstrate his or her 
performance expectations; 

 Concise communication; 

 Logical sequencing and 
segmenting; 

 All essential information and; 
No irrelevant, confusing, or 
nonessential information. 

Presentation of content rarely includes: 

 Visuals that establish the purpose 
of the lesson, preview the 
organization of the lesson, and 
include internal summaries of the 
lesson; 

 Examples, illustrations, analogies, 
and labels for new concepts and 
ideas; 

 Modeling by the teacher to 
demonstrate his or her 
performance expectations; 

 Concise communication; 

 Logical sequencing and 
segmenting; 

 All essential information and; 
No irrelevant, confusing, or nonessential 
information. 
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Activities and materials include all of the 
following: 

 Support the lesson objectives; 

 Are challenging; 

 Sustain students’ attention; 

 Elicit a variety of thinking 

 Provide time for reflection; 

 Are relevant to students’ lives; 

 Provide opportunities for 
students-to-student interaction; 

 Induce student curiosity and 
suspense; 

 Provide students with choices; 

 Incorporate multimedia and 
technology and; 

 Incorporate resources beyond the 
school curriculum texts (e.g., 
teacher-made materials, 
manipulatives, resources from 
museums, cultural centers, etc.) 

 In addition, sometimes activities 
are game-like, involve simulations, 
require creating products, and 
demand self-direction and self-
monitoring. 

 

Activities and materials include most of the 
following: 

 Support the lesson objectives; 

 Are challenging; 

 Sustain students’ attention; 

 Elicit a variety of thinking 

 Provide time for reflection; 

 Are relevant to students’ lives; 

 Provide opportunities for 
students-to-student interaction; 

 Induce student curiosity and 
suspense; 

 Provide students with choices; 

 Incorporate multimedia and 
technology and; 

 Incorporate resources beyond the 
school curriculum texts (e.g., 
teacher-made materials, 
manipulatives, resources from 
museums, cultural centers, etc.). 

 

Activities and materials include few of the 
following: 

 Support the lesson objectives; 

 Are challenging; 

 Sustain students’ attention; 

 Elicit a variety of thinking 

 Provide time for reflection; 

 Are relevant to students’ lives; 

 Provide opportunities for students-
to-student interaction; 

 Induce student curiosity and 
suspense; 

 Provide students with choices; 

 Incorporate multimedia and 
technology and; 

 Incorporate resources beyond the 
school curriculum texts (e.g., 
teacher-made materials, 
manipulatives, resources from 
museums, etc.). 
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 Oral and written feedback is 
consistently academically focused, 
frequent, and high quality. 

 Feedback is frequently given 
during guided practice and 
homework review. 

 The teacher circulates to prompt 
student thinking, assess each 
student’s progress, and provide 
individual feedback. 

 Feedback from students is 
regularly used to monitor and 
adjust instruction. 

 Teacher engages students in giving 
specific and high-quality feedback 
to one another. 

 

 Oral and written feedback is 
mostly academically focused, 
frequent, and mostly high quality. 

 Feedback is sometimes given 
during guided practice and 
homework review. 

 The teacher circulates during 
instructional activities to support 
engagement and monitor student 
work. 

 Feedback from students is 
sometimes used to monitor and 
adjust instruction. 

 The quality and timeliness of 
feedback is inconsistent. 

 Feedback is rarely given during 
guided practice and homework 
review. 

 The teacher circulates during 
instructional activities, but 
monitors mostly behavior. 

 Feedback from students is rarely 
used to monitor or adjust 
instruction. 
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 Students are consistently well-
behaved and on task. 

 Teacher and students establish 
clear rules for learning and 
behavior. 

 The teacher uses several 
techniques, such as social 
approval, contingent activities, and 
consequences to maintain 
appropriate student behavior. 

 The teacher overlooks 
inconsequential behavior. 

 The teacher deals with students 
who have caused disruptions 
rather than the entire class. 

 The teacher attends to disruptions 
quickly and firmly. 

 

 Students are mostly well-behaved 
and on task, some minor learning 
disruptions may occur. 

 Teacher establishes rules for 
learning and behavior. 

 The teacher uses some techniques, 
such as social approval, contingent 
activities, and consequences to 
maintain appropriate student 
behavior. 

 The teacher overlooks some 
inconsequential behavior, but 
other times addresses it, stopping 
the lesson. 

 The teacher deals with students 
who have caused disruptions, yet 
sometimes he or she addresses 
the entire class. 

 Students are not well-behaved and 
are often off task. 

 Teacher establishes few rules for 
learning and behavior. 

 The teacher uses few techniques to 
maintain appropriate student 
behavior. 

 The teacher cannot distinguish 
between inconsequential behavior 
and inappropriate behavior. 

 Disruptions frequently interrupt 
instruction. 
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